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Reimagining Management Education in India:
Evolution, Challenges, and a Future-Ready MBA Model
for Viksit Bharat 2047
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Abstract: Management education in India has passed through four recognisable
phases of transformation. The first rested on public sector administration in the pre-
liberalisation decades. The second rose out of globalisation, with markets and pri-
vate enterprise in the foreground. The third took shape in digital business settings
that depended on data and platforms. The fourth has begun in the age of artificial
intelligence, which calls for humans and machines to work together, for ethical
leadership, and for constant renewal of skills. Yet serious weaknesses remain. In-
stitutions still wrestle with rigid syllabi, shallow links with industry, meagre hands-
on learning, and assessment that rewards recall rather than reasoning. Together,
these flaws erode the practical worth of the MBA. This paper adopts a conceptual
and policy-analytical approach to study the need for big change in Indian manage-
ment education. It advances a future-oriented MBA 2047 model that responds to
the aspirations wrapped into Viksit Bharat 2047. The discussion draws on national
policy documents, accreditation requirements, global scholarship on the future of
work, and strategy papers on artificial intelligence. On that basis, the study identi-
fies recurring problems, explores the consequences of digital transformation and
Al and proposes an Integrated Adaptive Learning Model built on four pillars—
flexibility, industry connection, technology infusion, and lifelong learning. The
analysis points towards one central point. Meaningful reform calls for redesign of
the entire system rather than piecemeal syllabus revision, and future management
graduates must show analytical reasoning, digital fluency, sound ethical judgement,
entrepreneurial drive, and the capacity to lead in conditions of uncertainty.

Keywords: management education, MBA, artificial intelligence, Viksit Bharat
2047, NEP 2020, future skills, competency-based learning

1. Introduction

Management education contributes directly
to national economic development because
it shapes managerial, entrepreneurial, ana-
Iytical, and leadership capabilities that mat-
ter for productivity and institutional perfor-
mance. In a fast-changing economy such as
India, business schools carry expectations

that stretch far beyond preparation for con-
ventional functional roles. They are ex-
pected to form leaders who can handle tech-
nological upheaval, quick shifts in markets,
complex policy regimes, environmental
stress, and public expectations that grow
more demanding with each passing year.
The National Education Policy 2020 treats
education as a central driver of economic
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growth, scientific progress, and interna-
tional influence, and it assigns higher edu-
cation institutions a long-term role in na-
tional advancement (Ministry of Education,
2020). Management education thus be-
comes a crucial component of a knowledge-
based and innovation-driven economy.

The vision of Viksit Bharat 2047 looks
ahead to developed nation status when In-
dia reaches the centenary of Independence.
This vision offers a powerful reference
point for any attempt to rethink MBA edu-
cation. It brings into focus economic expan-
sion, technological progress, institutional
efficiency, social inclusion, environmental
resilience, and global competitiveness. Fu-
ture MBA programmes must not function
only as professional credentials. They need
to evolve into platforms for building na-
tional capability that speaks to long-term
aspirations of India as a developed country.

At the same time, the nature of work is
shifting because of artificial intelligence,
automation, data analytics, and platform-
based business models. Evidence from mul-
tiple studies points to far-reaching changes
in occupational structures and skill profiles.
This trend raises the demand for manage-
ment graduates who bring digital fluency,
analytical thinking, sound ethical sense, en-
trepreneurial agility, and the ability to man-
age teams where humans and Al systems
work side by side.

Despite substantial expansion in manage-
ment education, a stubborn gap remains be-
tween MBA programme outcomes and
what employers look for in practice. Many
programmes still rely on rigid curricula,
thin industry interaction, short and frag-
mented internships, and assessment sys-
tems that give more weight to theoretical
coverage than to real-world problem-solv-
ing. Existing scholarship often treats curric-
ulum reform and employability gaps as sep-
arate concerns, while work that weaves
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together technological disruption, Al, pol-
icy developments, and future workforce
needs remains scarce. This study responds
to that gap. It proposes an MBA 2047
model grounded in national priorities, in-
formed by global experience, and guided by
conceptual analysis.

2. Evolution of Management Education
in India

2.1 Pre-1991 Phase

The earliest phase of management educa-
tion in India grew out of post-Independence
development priorities, planned economic
growth, public sector expansion, industrial
regulation, and the need to build adminis-
trative capacity. During this period, the
field did not arise from market pressure. It
formed around the developmental concerns
of a newly sovereign country.

A turning point came with the founding of
the Indian Institute of Management Cal-
cutta in 1961 in collaboration with the Gov-
ernment of India, MIT Sloan, the Ford
Foundation, and Indian industry (Indian In-
stitute of Management Calcutta, n.d.). An-
other came with the establishment of 1IM
Ahmedabad in the same year through a
partnership that brought together the Gov-
ernment of India, the Government of Guja-
rat, local industry, the Ford Foundation, and
Harvard Business School (Indian Institute
of Management Ahmedabad, n.d.).

These pioneering institutions introduced
formal postgraduate management educa-
tion on a wide scale and offered a model
that emphasised academic rigour, case-
based teaching, executive development,
and applied research. The intellectual orien-
tation of the period grew out of the logic of
a mixed economy. Courses focused on
planning, production management, person-
nel management, industrial relations, and
organisational efficiency. Managers were
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cast largely as coordinators of resources
within bureaucratic and industrial hierar-
chies.

The pre-1991 model created a strong insti-
tutional base yet remained elite, highly cen-
tralised, and limited in scale. It worked for
a regulated economy. It did not prepare the
ground for the competitive and market-ori-
ented world that would arrive after liberali-
sation.

2.2 Liberalisation Era: 1991-2010

The economic policy reforms that followed
the 1991 balance of payments crisis altered
the course of Indian management educa-
tion. A sharper orientation towards markets
emerged, with deregulation, expansion of
the private sector, inflows of foreign invest-
ment, and trade liberalisation shaping the
context (World Bank, 1991). With banks,
financial services, information technology,
organised retail, and consulting firms ex-
panding rapidly, the appetite for business
graduates rose sharply.

That demand acted like a magnet and pulled
in a surge of private business schools and
self-financing management programmes.
The All India Council for Technical Educa-
tion, which had been set up as a statutory
body in 1987, stepped into a regulatory role
for management programme approvals (All
India Council for Technical Education
[AICTE], 2020). Curricula moved closer to
market concerns. Courses in corporate
strategy, marketing management, financial
management, international business, con-
sumer behaviour, and entrepreneurship
took centre stage. Case study teaching, in-
ternship experience, industry lectures, and
campus placement processes became rou-
tine in many institutions. Functional spe-
cialisations in Marketing, Finance, and Hu-
man Resource Management gained visibil-
ity because they matched the needs of an
expanding corporate sector.
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Yet the rush towards expansion also
brought quality storms. Liberalisation
opened the gates to a wider range of learn-
ers, and that broadening of access carried
obvious benefits. At the same time, many
institutions came into existence mainly to
tap rising demand rather than to build seri-
ous academic capacity. Standards diverged
across the sector. Placement performance
started to define institutional reputation,
while pedagogical innovation and research
culture often received less attention. The
liberalisation period thus created both op-
portunity and imbalance. It expanded the
reach of the MBA yet also created an em-
ployability gap that became more apparent
in the digital era.

The structural after-effects of this rapid,
loosely regulated expansion did not fade
when the period ended. A large contingent
of low-quality private institutions had al-
ready appeared, many of which gave mod-
est academic value while treating fee in-
come as the central priority. India ended up
with a split management education market.
A small tier of highly regarded schools held
strong academic reputations at one end. A
wide field of institutions with thin resources
and uneven outcomes occupied the other.
This split affected the standing of the MBA
brand, shaped employer attitudes towards
management graduates, and lowered the av-
erage quality of managerial talent entering
the workforce. Any plan for reform, includ-
ing the MBA 2047 model suggested in this
paper, must confront this quality gradient
directly.

2.3 Digital and Global Era: 2010-2020

From 2010 to 2020, Indian management ed-
ucation moved from an expansion-domi-
nated phase towards one in which quality
and differentiation mattered more. Collabo-
ration with industry deepened through live
projects, better organised internships,
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consulting assignments, and entrepreneur-
ship cells. National accreditation bodies
gained stronger roles. NAAC received a
mandate to promote quality assurance as a
central strand of institutional work (Na-
tional Assessment and Accreditation Coun-
cil, n.d.). NBA took charge of programme-
level accreditation in technical and profes-
sional education (Ministry of Education,

2023).

International accreditation emerged as an
important badge of legitimacy for leading
Indian schools. AACSB accreditation, for
instance, rests on rigorous quality expecta-
tions and a commitment to ongoing im-
provement (Association to Advance Colle-
giate Schools of Business [AACSB], n.d.).
EQUIS, run by EFMD Global, offers a
comprehensive quality review that covers
international engagement, corporate con-
nections, and responsibilities towards soci-
ety (EFMD Global, n.d.). Indian schools
that gained these labels strengthened their
international standing.

During the same period, new business do-
mains developed around analytics, digital
marketing, fintech, and e-commerce. These
fields pushed institutions toward skill-ori-
ented course reform. AICTE released a
model curriculum for management pro-
grammes in 2018 that encouraged a more
coherent approach to change in MBA and
PGDM courses (AICTE, 2018). Leading in-
stitutions responded with serious effort, yet
many second and third-tier schools contin-
ued to rely on traditional lectures and final
examinations as the main modes of teach-
ing and assessment.

2.4 Al and Post-Pandemic Era: 2020-
Present

The COVID-19 pandemic drove a sudden
shift towards online teaching, digital as-
sessment, and technology-mediated learn-
ing across higher education. Hybrid and
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blended formats, once treated as add-ons,
came into mainstream use. The University
Grants Commission described blended
learning as a meaningful combination of
online and face-to-face engagement and en-
couraged universities and colleges to move
in that direction (University Grants Com-
mission, 2021).

For management education, this move
opened up wider possibilities. Institutions
could deliver courses more flexibly, bring
in speakers from many locations, and sup-
port continuous learning beyond the physi-
cal classroom. At the same moment, the rise
of Al, data-driven decision systems, and
digital transformation in industry altered
expectations from business education. Or-
ganisations now deploy Al-enabled tools
for decisions, customer analytics, automa-
tion, and platform-based services. NITI
Aayog’s national Al strategy points to eco-
nomic and social potential that is vast, but
it also stresses the need for sound data gov-
ernance, ethical safeguards, and inclusive
adoption (NITI Aayog, 2018). The World
Economic Forum lists Al and big data, net-
works and cyber security, and technological
literacy among the fastest-growing skill ar-
eas for the coming years (World Economic
Forum, 2025). NEP 2020 urges higher edu-
cation to move towards multidisciplinary
learning, rich use of technology, compe-
tency-based learning, and flexible academic
routes (Ministry of Education, 2020).

Despite this encouragement, many manage-
ment institutions treated digital tools
mainly as channels for remote lectures.
They did not always redesign pedagogy in
ways that used the full potential of technol-
ogy. New Al-related courses sometimes re-
mained shallow and tool-centred, without
closer attention to business implications.
These gaps show that the post-pandemic
MBA needs a thorough rethink for an econ-
omy in which Al plays a central role. This
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concern stands at the heart of the MBA
2047 model proposed in this paper.

3. Literature Review
3.1 Global MBA Models

The American MBA model has long placed
case-based teaching at its core, along with
elective specialisation, strong links to cor-
porate recruitment, and an entrepreneurial
outlook. AACSB standards set a common
frame for such schools, with an emphasis
on learning outcomes, institutional impact,
and continuous improvement (AACSB,
2025, 2026). European models—especially
within EQUIS accredited schools—place
more weight on international exposure,
cross-cultural management, sustainability,
and responsible leadership, which rests on a
broader idea of the business school’s role in

public life (EFMD Global, n.d., 2026).

Asian MBA systems, including India’s,
have adapted these templates to suit rapid
economic growth, high demand for man-
agement degrees, and the particular realities
of emerging markets. Institutions have
needed to handle wide differences in qual-
ity and resource levels across the sector
while still trying to move closer to reputed
global standards.

One insight stands out from this compari-
son. No single national model travels intact
to another context. The American focus on
high tuition, intense competition, and
strong emphasis on individual career mobil-
ity reflects a social and institutional setting
very different from India’s mass higher ed-
ucation system. The European thrust to-
wards internationalisation and responsible
leadership takes shape in a region with deep
cross-border integration and considerable
regulatory harmonisation. India hosts a
managerial labour market that remains
largely domestic in scope, with its own reg-
ulatory and economic patterns. The
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comparative exercise is still valuable. It al-
lows curriculum designers and policymak-
ers to pick out design principles that hold up
across a range of contexts and to translate
those principles into forms that suit India’s
developmental priorities, policy settings,
student backgrounds, and industrial struc-
ture.

3.2 Skill-Gap Evidence and Future
Workforce Requirements

Findings from global skill studies point to-
wards a persistent mismatch between grad-
uate attributes and workplace needs. The
World Economic Forum’s Future of Jobs
Report 2025 lists analytical thinking, Al un-
derstanding, technological fluency, creative
problem solving, resilience, and a commit-
ment to continuous learning as priority ca-
pabilities for the next decade (World Eco-
nomic Forum, 2025). McKinsey Global In-
stitute arrives at related conclusions. It pro-
jects steep growth in demand for higher
cognitive skills, technological capability,
and social-emotional competence, along
with a drop in demand for routine task per-
formance (Bughin et al., 2018).

In the Indian context, the NASSCOM Fu-
tureSkills Prime initiative treats digital tal-
ent development as a national mission. It
builds skilling routes that connect emerging
technologies with employability
(NASSCOM and Ministry of Electronics
and Information Technology, n.d.). The In-
dia Skills Report 2024 links graduate em-
ployability directly with Al readiness and
shifts in work organisation (Wheebox,
2024). Together these studies make a strong
case that management education must at-
tend both to foundational managerial com-
petence and to forward-looking digital ca-
pabilities.
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3.3 Critiques of Traditional MBA Educa-
tion

A substantial body of writing criticises the
traditional MBA format for heavy reliance
on theory, weak immersion in practice, and
assessment processes that reward memory
rather than applied intelligence. Critics ar-
gue that conventional teaching pays insuffi-
cient attention to sound judgement, imple-
mentation skills, ethical reasoning, effec-
tive communication, and real-world prob-
lem solving.

These weaknesses appear with particular
force in India, where lecture-based delivery
and exam-oriented learning remain com-
mon in many institutions. Industry interac-
tion often remains shallow. Internships may
function as formal requirements rather than
as carefully guided learning experiences.
Placement-focused branding at the institu-
tional level can skew priorities and tilt at-
tention towards short-term recruitment met-
rics while long-term competency develop-
ment and career progression receive less fo-
cus.

3.4 Emerging Pedagogical Concepts

Experiential learning offers one strong
counter to lecture-centred education.
Kolb’s theory presents learning as a cycle
that moves through concrete experience, re-
flective observation, abstract conceptuali-
sation, and active experimentation (Kolb,
1984). That view implies that management
students need frequent chances to try out
concepts through live projects, simulations,
consulting assignments, field work, and
conscious reflection on practice.

Competency-based education, as described
by EDUCAUSE, advances learners when
they have shown mastery of specific capa-
bilities rather than when they have merely
completed a certain amount of class time
(EDUCAUSE, n.d.). This approach suits
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MBA reform because it links progress di-
rectly to outcomes such as analytical think-
ing, ethical reasoning, and digital literacy
that can be assessed through performance.

AACSB’s assurance of learning approach
sets similar expectations. Institutions must
define learning goals, collect evidence of
achievement through direct and indirect
measures, and use that evidence to improve
programmes (AACSB, 2025, 2026). The
idea of lifelong learning ecosystems has
gained strength as well. It recognises that
professional knowledge in an Al-driven
economy ages quickly. Business schools
therefore need to offer modular qualifica-
tions, executive learning tracks, short learn-
ing units, and alumni upskilling rather than
confining their work to one-time degree de-
livery (World Economic Forum, 2025).

3.5 Synthesis

The literature points towards a shared direc-
tion. The MBA of the future must operate
where global quality expectations, applied
learning, competency-oriented assessment,
digital integration, and lifelong reskilling
meet. The American model contributes
flexibility in course choice, long practice
with case teaching, and strong career orien-
tation. European approaches add rich inter-
national exposure, concern for sustainabil-
ity, and responsible management as a core
concern. Asian systems bring the capacity
to work at large scale, a close connection
with emerging market realities, and a strong
entrepreneurial thrust.

Skill gap studies show that future managers
will need a combined profile. They will
need comfort with technology along with
higher-order thinking, social skills, and eth-
ical sensitivity. Critiques of traditional
MBA formats reveal that theory-heavy,
exam-driven models do not match the needs
of an Al-inflected economy. Experiential
learning, competency-based education, and
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lifelong learning structures together offer a
basis for a more transformative design of
business education.

For India, these insights carry immediate
importance. The Viksit Bharat 2047 agenda
calls for an MBA that moves away from mi-
nor syllabus expansions towards reshaping
of learning architecture. The need is for
programmes that are interdisciplinary,
grounded in practice, digitally supported,
cthically anchored, and open to renewal
over a graduate’s entire career. The conver-
gence between international experience and
India’s own policy stance sets the stage for
the MBA 2047 model developed in the later
sections of this paper.

4. Methodology

This study uses a conceptual and policy-ori-
ented research design to explore the
changes required in Indian MBA education
and to set out the MBA 2047 model. The
work relies on secondary data. Sources in-
clude national policy documents, accredita-
tion guidelines, future skills reports, and
scholarly writing on management educa-
tion, pedagogy, and workforce transfor-
mation. Content analysis and thematic syn-
thesis guided the reading of these materials.
The approach helped in picking out recur-
ring structural concerns, common themes,
and directions for reform.

The study pursues four main objectives.
The first is to trace the historical evolution
of management education in India. The sec-
ond is to spot central structural and peda-
gogical challenges in the current system.
The third is to consider the impact of artifi-
cial intelligence and digital transformation
on MBA education. The fourth is to pro-
pose a future-ready MBA model for India.

Key secondary sources include NEP 2020,
AICTE model curricula, NAAC and NBA
documents, NITI Aayog strategy papers on
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Al, NASSCOM initiatives for skill devel-
opment, World Economic Forum reports on
future skills, and standards set by AACSB
and EQUIS. For future work, one can add
empirical research—through structured
questionnaires with five-point Likert scales
for students, faculty, alumni, and corporate
recruiters, and through data analysis tech-
niques such as factor analysis and regres-
sion modelling. Semi-structured interviews
with institutional leaders and human re-
source professionals would deepen that
strand of enquiry (Creswell & Creswell,
2018; Hair et al., 2018; Likert, 1932).

The thematic analysis followed a sequence.
First, the study identified recurring themes
across policy and academic sources related
to curriculum, teaching methods, assess-
ment, technology, and employability. Next,
these themes were mapped against the four
phases of Indian management education
discussed in Section 2. Finally, converging
directions for reform fed into the Integrated
Adaptive Learning Model for MBA 2047.
The model thus arose inductively from the
evidence in literature and policy documents
rather than from rigid prior hypotheses,
which suits a field marked by rapid change,
many stakeholders, and evolving institu-
tional forms.

This mixed conceptual and documentary
approach stands on solid ground. A purely
empirical investigation of a few institutions
would not capture system-wide and policy-
related dimensions of MBA reform. On the
other hand, a purely abstract exercise with-
out grounding in existing research and pol-
icy would lose credibility. The chosen de-
sign allows the study to offer insights that
rest on published evidence and still speak to
policy and practice. The MBA 2047 model
is thus presented as a structure that later re-
search can test and extend rather than as a
closed prescription.
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5. Key Challenges in Current Manage-
ment Education

5.1 Curriculum Design and Interdiscipli-
nary Integration

One persistent weakness in Indian MBA
programmes lies in the gap between what
the syllabus covers and what industry now
expects. Many programmes still divide con-
tent into conventional silos such as Market-
ing, Finance, Human Resource Manage-
ment, and Operations. They often give lim-
ited room to artificial intelligence, digital
transformation, sustainability, platform-
based business, and behavioural decision
science. The result can be syllabi that make
sense in historical terms yet fail to speak to
present conditions.

Modern business problems rarely stay in-
side a single function. A marketing decision
now depends on data analytics. A financing
decision demands awareness of environ-
mental, social, and governance factors. A
human resource decision requires under-
standing of people analytics and strategies
for hybrid workforces. NEP 2020 presses
higher education to move towards multidis-
ciplinary and holistic learning (Ministry of
Education, 2020). Many management
schools have not yet translated that call into
genuinely integrated programme design.

The speed of curriculum revision in many
universities and colleges also trails far be-
hind shifts in the business world. Courses
that felt current half a decade ago may al-
ready look dated in an environment shaped
by generative Al, large language models,
mandatory ESG reporting, regulation of gig
work platforms, fintech competition, and
digital health technologies. Traditional re-
vision processes inside universities often
rely on lengthy committee cycles, formal
approvals, and bureaucratic routines. This
structure slows down response to new in-
dustry needs.
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A future-oriented management education
system must adopt quicker routes. It needs
mechanisms for regular content review, fre-
quent advice from industry advisory
boards, and modular updates that can slot
into programmes without full redesign of
course sequences. Change needs to feel less
like a heavy administrative exercise and
more like an annual habit.

5.2 Credit Structure and Modular Flexi-
bility

Credit systems in many MBA programmes
remain rigid. Students must follow fixed se-
quences of courses with little scope for per-
sonal academic choice. This pattern arose in
an industrial age when standardisation and
predictability mattered more than individ-
ual pathways. In a knowledge-based econ-
omy, career routes differ sharply. Learners
need distinct combinations of capabilities
for different futures.

NEP 2020 champions flexible curriculum
structures, multiple entry and exit points,
and learner-centred choice (Ministry of Ed-
ucation, 2020). That vision has not yet be-
come reality in most management pro-
grammes. Many still lack modular routes,
stackable qualifications, and micro special-
isations. As a result, institutions find it hard
to serve working professionals, alumni who
seek reskilling, or students who want to
build niche combinations of expertise.

5.3 Admission Systems and Assessment
Practices

Admission processes for MBA pro-
grammes in India tend to rely heavily on ap-
titude tests such as CAT, MAT, and XAT.
These instruments focus primarily on quan-
titative reasoning, verbal ability, and logical
thinking. While these skills are important,
they do not cover the full range of attributes
that matter for managerial work. Creativity,
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emotional intelligence, ethical sensitivity,
leadership orientation, and persuasive com-
munication often receive less systematic at-
tention.

A reimagined admission system would
combine test scores with structured inter-
views, small group tasks, written work, and
tangible evidence of leadership or entrepre-
neurial experience. That approach would
pull together a richer picture of potential
students.

Assessment practices inside programmes
raise further concern. Traditional MBA as-
sessment leans strongly towards end-of-
term written examinations that test concep-
tual recall. Yet business education should
judge how learners diagnose complex prob-
lems, use data effectively, craft strategies,
argue for their recommendations, and
weigh ethical implications. At present,
many institutions underuse tools such as
competency-based rubrics, portfolios, per-
formance in simulations, and grading of
live project output. This disconnect means
that high academic marks do not always
translate into workplace readiness.

5.4 Technology Integration and Faculty
Readiness

During the pandemic period, many institu-
tions adopted digital platforms for teaching.
For quite a few, the change stopped at the
level of online delivery. True integration of
technology in teaching demands more. It
calls for analytics platforms, Al-based
learning tools, business simulations, enter-
prise software, and digital collaboration
systems. A set of slides uploaded to a plat-
form cannot meet that test.

The World Economic Forum places Al big
data, and technological literacy among the
most important capabilities for the work-
force of the future (World Economic Fo-

m, 2025). Yet many faculty members
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trained in ftraditional management disci-
plines do not feel comfortable with analyt-
ics, Al strategy, digital transformation, or
platform-based business models. In that sit-
uation, institutions may revise course titles
while classroom practice shifts very little.
Without sustained investment in faculty de-
velopment, especially on analytical tools,
Al applications, and new pedagogies, cur-
riculum reform risks becoming surface-
level.

5.5 Student Motivation and Degree-
Driven Enrolment

Another structural concern touches the mo-
tivation with which many students enter
MBA programmes. For a considerable seg-
ment of learners, the degree functions
mainly as a ticket to a better job. When stu-
dents treat the MBA first and foremost as
an employment gateway, engagement in
deeper learning often drops. Classroom dis-
cussion may feel mechanical. Independent
reading and exploration of current business
issues may decline. Interest in complex pro-
jects, fieldwork, or reflective assignments
may weaken if these activities do not link
directly to placement results.

This transactional mindset hollows out the
learning experience. Students work towards
a credential rather than towards real mana-
gerial capability. Rising tuition, especially
when combined with uneven placement
outcomes in many institutions, feeds con-
cern about the return on investment. Learn-
ers now compare MBAs with online certif-
icates, intensive bootcamps, direct entry
into employment, or entrepreneurial at-
tempts.

If business schools cannot convincingly
show that their programmes build measura-
ble skills, confidence, and adaptability, the
perceived value of the MBA will keep erod-
ing. To restore motivation, institutions must
plainly recast their purpose. They need to
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present themselves as capability builders
first and degree issuers second. Every
course, project, simulation, and assessment
must carry a visible link to growth in prac-
tical competence and professional identity.

5.6 Employability and Placement Eco-
system

In India, placement outcomes often func-
tion as the main yardstick of MBA value.
Yet systems for placement themselves re-
veal deep limitations. Skill mismatch stands
out. Employers look for strong communica-
tion, analytical skills, digital fluency, and
professional presence. Many graduates ar-
rive with formal qualifications but limited
capacity along these lines.

Headline placement statistics can hide un-
comfortable details. An institution may
show high placement rates while many
graduates accept roles that do not match
their interests, specialisations, or long-term
aspirations. The divide between elite insti-
tutions and lower-tier colleges deepens the
problem. Top-ranked schools attract re-
cruiters with leadership track roles, while
many others struggle to draw even mid-
level corporate attention. Students from re-
source-constrained institutions often lack
access to strong alumni networks, profes-
sional mentoring, or advanced skill-build-
ing infrastructure.

In this context, employability needs a
broader and more continuous meaning. It
should not shrink into a single final semes-
ter event. A healthier approach treats career
development as a thread that starts from the
first term. That thread can include diagnos-
tic entry tests, mentoring structures, com-
munication training, analytical skill work-
shops, industry visits, project-based en-
gagement with firms, portfolio building,
alumni dialogues, and support for entrepre-
neurship.
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Measures of institutional performance also
require expansion. First job placement data
can still matter, yet long-term indicators
hold equal weight. These include career
progress over five to ten years, ventures
founded, leadership roles taken, public con-
tribution, and ongoing learning by alumni.
When such measures stand alongside short-
term recruitment numbers, the picture of in-
stitutional quality becomes richer and more
honest.

6. Role of Technology and Al in Manage-
ment Education

6.1 Adaptive and Personalised Learning

Artificial intelligence offers considerable
promise for improving how management
programmes deliver content and support to
learners. Al-based learning management
systems can identify gaps in areas such as
quantitative reasoning, writing, financial
analysis, or strategic thinking. They can
then recommend targeted content, adaptive
quizzes, and tailored feedback. This direc-
tion makes management education more
learner-centred and outcome-focused, in
line with NEP 2020’s call for wider use of
technology and flexible learner pathways
(Ministry of Education, 2020).

Recent advances in conversational Al illus-
trate this trend. Platforms such as ChatGPT
Edu, introduced by OpenAl as a tool for
universities, can support students, faculty,
researchers, and administrators in a respon-
sible way (OpenAl, 2024). Learners can use
such tools to rehearse case analysis, inter-
pret data tables, and brainstorm strategy op-
tions. These tools can enrich learning when
used thoughtfully.

Even with such possibilities, Al must re-
main an aid rather than a substitute for hu-
man teachers. Google for Education
stresses that Al cannot replace teachers’
knowledge, experience, or creativity,
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although it can strengthen teaching and
learning when used responsibly (Google for
Education, n.d.). Faculty retain central re-
sponsibility for academic judgement, men-
toring, and ethical guidance. Al can free
them from routine tasks and make room for
deeper human engagement.

6.2 AI-Enabled Assessment and Business
Simulations

Al also introduces new options for assess-
ment. Natural language processing systems
can give quick feedback on written work,
case analyses, and presentation scripts.
They can help students see patterns in their
reasoning, highlight missing arguments, or
draw attention to gaps in evidence.

Business simulations powered by Al can
immerse students in market environments
where decisions must respond to complex,
shifting conditions. In a strategic manage-
ment simulation, learners may need to make
choices about pricing, product innovation,
talent management, financial risk, and envi-
ronmental impact at the same time. Assess-
ment can incorporate not only final out-
comes but also the quality of trade-offs and
the reasoning that led to specific moves.
Written examinations cannot easily capture
that blend of analytical thinking, risk judge-
ment, teamwork, and ethical awareness.

International organisations have raised im-
portant cautions. UNESCO has issued guid-
ance on the use of generative Al in educa-
tion and research that stresses the need for
appropriate rules, human oversight, and
ethical safeguards (Miao & Holmes, 2023).
In management education, that warning
carries practical weight. Al-based evalua-
tion tools should support faculty. Final aca-
demic decisions must rest with qualified
teachers who understand the limitations of
automated scoring and who can spot bias or
error.
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6.3 Data Analytics, Digital Labs, and Re-
sponsible Al

Integration of data analytics across the
MBA curriculum has now become non-ne-
gotiable. Managers who cannot work with
data in a confident and critical way risk fall-
ing behind. Programmes must weave ana-
lytics into every major function. In market-
ing, students need hands-on work with plat-
forms for customer segmentation, cam-
paign performance monitoring, churn pre-
diction, and measurement of digital engage-
ment. In finance, they need exposure to
credit risk models, portfolio optimisation
tools, fraud detection systems, and ESG-
linked forecasting. In human resource man-
agement, analytics helps in workforce plan-
ning, attrition analysis, recruitment funnel
improvement, and study of employee expe-
rience. In operations, data tools support de-
mand forecasts, inventory planning, supply
chain design, and process improvement.
The central competency lies not only in run-
ning software but in interpreting evidence
and forming good decisions.

Digital learning laboratories stand at the
heart of such a curriculum. These spaces re-
quire access to analytics software, Al plat-
forms, enterprise systems, simulation tools,
and data sets that mirror real business set-
tings. When students work regularly with
realistic data, they gain comfort and confi-
dence that no amount of chalk and talk can
match. Such labs narrow the distance be-
tween case discussion and actual decision
environments in contemporary organisa-
tions. Once again, the World Economic Fo-
rum’s emphasis on Al, big data, technolog-
ical literacy, and analytical thinking under-
lines why such infrastructure is no longer a
luxury (World Economic Forum, 2025).

Ethical governance must travel alongside
technology at every step. Automated as-
sessments, student profiling tools, and algo-
rithmic placement matching systems may
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carry bias that harms certain groups unless
institutions maintain careful oversight.
Generative Al tools, while helpful as learn-
ing companions, can also tempt students to
misuse them for plagiarism, fabricated ref-
erences, or superficial assignment comple-
tion. Overreliance on Al can blunt the habit
of independent reasoning.

Google Cloud’s responsible Al principles
stress fairness, privacy, security, and hu-
man-centred design (Google Cloud, n.d.).
Management students who will later over-
see Al-enabled systems in organisations
need familiarity with these concerns. They
must understand not only what Al can do
but also where it can go wrong, how it may
shape power relationships, and what legal
and moral responsibilities fall on managers
who deploy such systems. Management ed-
ucation must thus aim to form Al-literate
governors, not just competent users. Grad-
uates should know how to interrogate algo-
rithmic outcomes, query data sources, call
out bias, and protect human dignity in tech-
nology-mediated workplaces.

7. Towards a Future-Ready MBA
Model: 2047 Vision

7.1 Core Philosophy: Learning, Unlearn-
ing, and Relearning

The MBA 2047 model grows from one
foundational idea. Future managers need
the habit of continuous learning, deliberate
unlearning, and quick relearning. In times
of rapid technological disruption, it is not
enough to absorb current knowledge. Pro-
fessionals must also learn how to question
their own assumptions, drop practices that
no longer work, and acquire new skills as
industries and technologies move in fresh
directions.

This philosophy points towards a shift in
emphasis. Programmes must treat compe-
tencies as the central concern rather than

111

treat the degree itself as the end point. Com-
pletion of a two-year course should not sig-
nal that a graduate is fully ready. The
AACSB assurance of learning approach
moves in this direction, because it calls on
institutions to define competencies, gather
evidence of achievement, and use that evi-
dence to improve (AACSB, 2025, 2026).
MBA 2047 takes that line of thought and
weaves it through the whole model.

7.2 Curriculum Architecture

The proposed MBA 2047 curriculum rests
on four interconnected components. The
first covers around forty per cent of total
credits and consists of core management
foundations. The second, about thirty per
cent, focuses on emerging technology and
digital fluency. The third, which accounts
for about twenty per cent, centres on inter-
disciplinary learning. The remaining ten per
cent creates room for elective choice and
personalisation.

The core foundation includes strategy, eco-
nomics, accounting, finance, marketing,
operations, organisational behaviour, lead-
ership, business law, ethics, and decision
sciences. These courses need revision so
that they speak directly to present realities.
Strategy modules, for instance, should
bring in platform competition and digital
ecosystems. Finance should cover ESG in-
vesting and fintech disruptions. Marketing
must integrate customer analytics and auto-
mation. Human resource management
should address people analytics, manage-
ment of remote and hybrid teams, and the
gig workforce.

The emerging technology component co-
vers Al for managers, data science funda-
mentals, business analytics, basic under-
standing of blockchain, cybersecurity
awareness, digital transformation, product
management, and responsible technology
governance. The objective here is not to
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produce software engineers. It is to form
managers who can see how technologies re-
shape business models, value chains, risk
patterns, and competitive dynamics.

The interdisciplinary component taps into
psychology, sociology, public policy, envi-
ronmental studies, behavioural economics,
design thinking, law, and social innovation.
In an era where regulatory, ecological, and
community-related forces mould corporate
decisions, managers need literacy beyond
single functions. They must understand
people, institutions, and systems at a deeper
level. NEP 2020’s call for holistic and mul-
tidisciplinary learning gives explicit policy
backing to this strand (Ministry of Educa-
tion, 2020).

The elective personalisation component lets
students carve out micro specialisations that
match their goals. Possible routes include
entrepreneurship, healthcare management,
agribusiness, fintech-driven finance, sus-
tainability consulting, public sector man-
agement, or social enterprise. With this ele-
ment, the MBA stops dictating a uniform
career track and instead supports a range of
aspirations.

7.3 Credit System Innovation and Expe-
riential Learning

A more flexible and modular credit system
forms a central feature of the MBA 2047 vi-
sion. Traditional structures award credit
largely for time spent in classrooms. The
future model assigns credit for demon-
strated learning, no matter whether that
learning arises inside a class, through an in-
ternship, in a live project, through a simula-
tion, or by starting a venture.

The National Credit Framework, developed
by UGC, AICTE, NCVET, NCERT, and
other ministries, supports this direction by
allowing credit accumulation across gen-
eral academic, vocational, and experiential
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learning (Ministry of Education, 2023; Uni-
versity Grants Commission, n.d.). This pol-
icy shift opens the door for MBAs that for-
mally count internships, apprenticeship
work, live industry projects, simulations,
and entreprencurship activities as credit-
bearing elements.

Case-based learning should remain central
yet move closer to Indian realities. Cases
can draw on micro, small, and medium en-
terprises, start-ups, family businesses, rural
markets, digital public infrastructure, and
social enterprises rather than focusing only
on large multinationals. Simulation labs can
carry formal credit and become regular
components of programmes. Live industry
projects, supervised jointly by faculty and
corporate mentors, should move from op-
tional extras to formal requirements. Stu-
dents need a conscious cycle of action, re-
flection, feedback, and improvement. They
should document their decisions, evidence
base, missteps, and course corrections
across the life of each project.

7.4 Assessment and Industry Integration
Reform

Reform of assessment stands at the heart of
the MBA 2047 proposal. Traditional end-
of-semester written examinations should no
longer dominate. Continuous assessment
linked to portfolios and observable compe-
tencies must gain a much stronger role.

Student portfolios can contain case write-
ups, project reports, analytics dashboards,
presentation decks, internship reflection
notes, simulation outcomes, and evidence
of leadership or entrepreneurial work. Eval-
uators then see an integrated record of
growth rather than a set of scattered marks.
Assessment should also consider real-world
impact where possible. In a live project, for
example, evaluators can look at whether the
work led to better customer acquisition,
cost savings, process improvement, or
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viable business models, alongside the rig-
our with which students approached the
task.

Industry integration needs fresh treatment.
Guest lectures and recruitment alone do not
suffice. Co-designed courses, in which
practitioners help craft syllabi and even co-
teach modules, can ground theory in present
practice. Apprenticeship-based learning
with extended stays in organisations can
deepen professional socialisation. Corpo-
rate mentors can take part in evaluating pro-
jects and portfolios. Institutions can install
formal structures for gathering and using
employer feedback at regular intervals. In-
dustry thus becomes a partner in shaping
curriculum, competency expectations, and
learning experiences rather than only a con-
sumer of talent.

7.5 Technology, Admissions, and Career
Pathways

In the MBA 2047 model, technology does
not appear only as subject matter. It forms
part of the learning environment itself. Al
tutors can support adaptive learning by of-
fering hints, clarifications, and practice
questions that respond to each learner’s
progress. Virtual reality settings can create
immersive decision spaces in areas such as
operations, crisis management, or negotia-
tion. Analytics platforms can appear in fi-
nance, marketing, and operations courses,
while digital collaboration tools can support
teamwork and cross-campus projects.

Admissions processes should move to-
wards holistic evaluation. Standardised test
scores and academic records can remain in
the picture, yet they must share space with
assessments of communication, creativity,
emotional intelligence, ethical sense, and
signals of leadership or community engage-
ment. Written tasks, simulated group exer-
cises, and structured interviews can capture
these dimensions.
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The placement ecosystem in the MBA 2047
view transforms into a broader architecture
of career pathways that begins in the first
semester. Diagnostic assessments can re-
veal initial strengths and gaps. Mentoring
systems can help students plan their devel-
opment. Career mapping workshops, ana-
lytics-based projects, industry excursions,
alumni interactions, and entrepreneurship
incubation can weave through the two
years.

Measures of success need adjustment as
well. Institutions should report indicators
that track graduates beyond their first
role—career progression, ventures
launched, roles in public life, and engage-
ment with further learning. When such met-
rics accompany traditional placement data,
stakeholders gain a more faithful picture of
institutional contribution.

8. Proposed Model: MBA 2047 — Inte-
grated Adaptive Learning Model

8.1 Model Overview

The MBA 2047 Integrated Adaptive Learn-
ing Model (IALM) brings together the
threads discussed so far into one coherent
whole. It rests on two central ideas. The first
is integration. Curriculum, pedagogy, as-
sessment, industry engagement, and tech-
nology should not move in separate lanes.
They need to work together as parts of the
same education system. The second is
adaptability. The model assumes constant
technological disruption, shifts in labour
markets, regulatory movement, and learner
diversity. The MBA must respond to these
currents with agility.

IALM treats the MBA not as a static degree
but as a platform for capability building
through an extended period of life. NEP
2020 calls for flexibility, multidisciplinary
learning, experiential work, and purposeful
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use of technology (Ministry of Education,
2020). The National Credit Framework al-
lows mobility across different types of
learning (Ministry of Education, 2023; Uni-
versity Grants Commission, n.d.). AACSB
standards stress student success, contribu-
tion to society, and commitment to im-
provement (AACSB, 2025, 2026). IALM
weaves these strands into a design suitable
for Indian management education.

8.2 Four Pillars of the Model
Pillar 1: Flexibility

Flexibility allows the MBA to serve learn-
ers with different goals and backgrounds. It
grows through modular curriculum design,
multiple pathways through the programme,
customised electives, stackable micro-cre-
dentials, and movement of credits across
academic and experiential components.
This pillar translates NEP 2020’s call for
learner-centred and flexible higher educa-
tion into concrete practice (Ministry of Ed-
ucation, 2020). The National Credit Frame-
work supports this movement by allowing
credit recognition for vocational, formal,
and experiential learning (Ministry of Edu-
cation, 2023; University Grants Commis-
sion, n.d.). Flexibility also supports inclu-
sion. Students from agrarian regions, small
towns, metropolitan centres, and marginal-
ised communities can pick combinations of
management study and domain focus that
match the economic sectors around them.

Pillar 2: Industry Alignment

Industry alignment in this model moves be-
yond placement support. It spreads across
the life of the programme. Co-created
courses bring practitioners straight into cur-
riculum design. Live projects address au-
thentic organisational challenges. Appren-
ticeship-based learning offers extended ex-
posure to workplace realities. Corporate
professionals can co-teach certain modules
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and take part in evaluation of project work.
Regular employer feedback informs curric-
ulum updates and assessment redesign.

International accreditation bodies add force
to this pillar. AACSB standards, for exam-
ple, stress learner success and relevance to
practice as central qualities of good busi-
ness schools (AACSB, 2025, 2026). To
meet such expectations, institutions need
measurable participation from industry in
mentoring, course design, project supervi-
sion, and identification of emerging skills.

In India, industry-aligned education must
not limit itself to large corporations in met-
ropolitan centres. The economy rests heav-
ily on MSMEs, which contribute a large
share of output and employment. These or-
ganisations face distinctive challenges re-
lated to limited resources, informal pro-
cesses, growth funding, digital adoption,
and succession. Start-ups, family-owned
firms, social enterprises, cooperatives, and
public bodies also require management tal-
ent. An MBA 2047 programme that takes
this reality seriously would deliberately
widen its set of industry partners. Projects
would not only arise in large companies but
also in smaller firms and impact-focused
organisations.

Pillar 3: Technology Integration

Technology integration equips students to
live and work in Al-rich organisational en-
vironments. Adaptive learning systems
help personalise study routes. Analytics
platforms appear across courses. Simula-
tion labs place students into complex deci-
sion situations. Al-supported assessment
tools help with feedback on written work
and presentations. Digital collaboration
tools weave teams across cohorts, cam-
puses, and even countries.

The World Economic Forum emphasises
Al literacy, big data, and technological
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fluency as priority skills for workers of the
future (World Economic Forum, 2025). In
that light, technology integration becomes a
structural requirement rather than a decora-
tive extra. At the same time, this pillar also
includes ethical technology governance.
Students study the social, organisational,
and legal consequences of deploying Al
and data-driven systems. Technology re-
mains an aid. Human judgement, ethical
reasoning, and the role of faculty in guiding
learners remain central.

Pillar 4: Lifelong Learning

The fourth pillar recognises that a two-year
concentrated degree cannot prepare gradu-
ates for careers that may stretch across four
decades or more. Lifelong learning struc-
tures must therefore grow alongside the
flagship MBA. These structures include mi-
cro credentials that target specific skills,
alumni learning routes, executive refresher
courses, and reskilling programmes offered
online or in blended formats. Graduates can
return to their business school at later stages
of life to add new capabilities.

The World Economic Forum identifies cu-
riosity and commitment to learning across
life as rising attributes in demand (World
Economic Forum, 2025). Indian digital
skilling initiatives, including NASSCOM’s
FutureSkills Prime, talk in similar terms
about  ongoing capacity  building
(NASSCOM and Ministry of Electronics
and Information Technology, n.d.). [ALM
converts these ideas into institutional prac-
tice by treating the MBA as the beginning
of a continuing relationship between learner
and institution rather than as a one-time
transaction.

8.3 Operational Logic: Input—Process—
Output

IALM works through a simple yet powerful
input-process—output chain. Inputs include
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a flexible curriculum, close ties with indus-
try, technology-supported pedagogy, and
accessible lifelong learning structures.
These inputs then shape core educational
processes. These processes cover adaptive
curriculum delivery, experiential and case-
based teaching, simulation-based decision-
making, competency-centred assessment,
immersion in apprenticeships and projects,
continuous feedback, and active alumni
learning communities.

The outputs the model seeks include gradu-
ates who show strong employability, entre-
preneurial potential, adaptability in their ca-
reers, ethical and responsible decision-mak-
ing, digital fluency, and long-term engage-
ment with professional learning. The model
has room to scale. It can adapt to autono-
mous business schools, management de-
partments within universities, and special-
ised institutions, with context-specific
changes.

One point sets IALM apart from many ear-
lier reform attempts. In plenty of institu-
tions, curriculum updates came without
matching shifts in assessment. Technology
moved into classrooms without enough fac-
ulty development. Industry partnerships
arose but did not carry academic credit.
Placement processes ran independently of
slow-moving skill development. Each
strand progressed on its own, which re-
duced impact.

IALM treats these components as parts of
an interdependent system. Curriculum re-
form demands fresh assessment strategies.
Technology adoption calls for faculty train-
ing. Industry projects gain weight only
when they feed into credit and evaluation.
Career outcomes improve when learning
structures change in sync. Feedback loops
complete the picture. Employer satisfaction
surveys, alumni career data, partner feed-
back on student projects, placement analyt-
ics, and periodic programme reviews all



feed back into decisions on curriculum, ac-
ademic development, technology invest-
ment, and admission criteria. This configu-
ration moves institutions closer to the spirit

8.4 Conceptual Framework Diagram

of continuous quality improvement found
in AACSB and EQUIS standards (AACSB,
2025, 2026; EFMD Global, 2026).
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Figure 1. MBA 2047 — Integrated Adaptive Learning Model (IALM)

9. Policy Implications

9.1 Alignment with NEP 2020 and Regu-
latory Reform

The MBA 2047 model connects closely
with the reform direction expressed in NEP
2020. The policy text presents education as
central to India’s progress as a knowledge-
driven nation. It calls for flexibility, multi-
disciplinary study, use of technology, and
outcome-based learning (Ministry of Edu-
cation, 2020). The MBA 2047 design turns
these aspirations into concrete management
education practices through modular curric-
ula, credit for experiential learning, inter-
disciplinary content, and Al-supported
teaching.
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The National Credit Framework, developed
by UGC, AICTE, NCVET, NCERT, and
partner ministries, gives the technical base
from which to weave formal, vocational,
and experiential learning into one credit-
bearing structure (Ministry of Education,
2023; University Grants Commission, n.d.).
This development supports the flexibility
and mobility that MBA 2047 expects.

Within this context, AICTE must broaden
its role. It has already issued model curric-
ula, yet the pace of change in business sug-
gests a need for more frequent curriculum
signals. The council could move from one-
time syllabus guidance towards periodic
prompts that call upon institutions to update
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defined segments of curricula based on in-
dustry consultation, technological move-
ment, and evidence on employability.
Topic-wise guidance for Al for managers,
business analytics, digital transformation,
sustainability management, and responsible
technology governance can help. UGC’s
Academic Bank of Credits must also grow
in scope and clarity, especially with respect
to recognition of internships, apprentice-
ships, live projects, simulations, and indus-
try-certified modules as legitimate sources
of academic credit.

Regulatory evaluation itself requires revi-
sion. Traditional approval processes tend to
focus on physical infrastructure and com-
pliance with formal norms. Outcome-ori-
ented assessment would add depth. Regula-
tors could look more closely at learning out-
comes, employer feedback, alumni career
patterns, quality of industry partnerships,
entrepreneurship outputs, and research
productivity.

9.2 Public-Private Partnerships and
Funding

Industry bodies such as NASSCOM, ClII,
FICCI, and sector skill councils can play
more active roles as co-creators of MBA
curricula. They can help identify emerging
skills, shape industry-recognised micro-
credentials, and support faculty training.
NASSCOM’s FutureSkills Prime initiative,
which casts India’s digital talent develop-
ment as a national mission, offers a natural
platform for such partnerships (NASSCOM
and Ministry of Electronics and Infor-
mation Technology, n.d.).

Public—private partnership models need
more firmness. Memoranda of understand-
ing that look impressive on paper but lack
substance in practice must give way to
agreements with measurable commitments.
These may include specific numbers of live
projects each year, dedicated mentors from
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industry, faculty development sessions de-
livered by practitioners, apprenticeship
slots, and cases written on the basis of real
organisational problems.

Funding also needs attention. High-quality
management education requires not only
classrooms and basic infrastructure but also
Al-supported learning platforms, analytics
labs, simulation centres, virtual reality set-
tings, enterprise software, and incubation
facilities. Investment in faculty develop-
ment must occur on a recurring basis, not as
a one-off exercise. Government and indus-
try could jointly support regional MBA in-
novation and simulation centres, especially
within public universities and in regions
where resource constraints currently limit
options. Cloud-based shared infrastructure
and consortium-based access to high-qual-
ity simulations can reduce inequality be-
tween elite schools and others.

9.3 Policy Recommendations

Drawing from the MBA 2047 model, the
following policy actions merit serious con-
sideration:

o Develop a national MBA 2047 curricu-
lum model that pulls together core man-
agement knowledge, Al literacy, inter-
disciplinary study, ethics, sustainability,
and elective personalisation.

« Mandate competency-based learning
outcomes for MBA and PGDM pro-
grammes with measurable indicators for
analytical thinking, digital fluency, com-
munication, leadership, and ethical rea-
soning.

» Recognise internships, apprenticeships,
simulations, live projects, and entrepre-
neurial work for credit within the Na-
tional Credit Framework.

» Issue joint AICTE-UGC guidelines for
Al-rich management education that
cover responsible use of Al, academic
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integrity, data privacy, assessment eth-
ics, and duties regarding faculty training.

o Set up regional MBA innovation and
simulation laboratories through shared
funding from public bodies and industry
associations.

¢ Introduce outcome-centred institutional
evaluation that tracks quality of employ-
ability, depth of industry involvement,
strength of student portfolios, alumni ca-
reer outcomes, and entrepreneurial ac-
tivity.

o Build lifelong learning pathways that al-
low MBA graduates and working pro-
fessionals to return for micro credentials,
stacked certificates, and executive up-
skilling modules.

e Strengthen public—private partnerships
by shifting from symbolic agreements to
arrangements with specific and measur-
able commitments from industry for cur-
riculum involvement, mentoring, project
supervision, and faculty development.

For such changes to take root, regulatory
moves will not suffice on their own. Ac-
creditation bodies must pay attention to the
lived quality of industry partnerships, seri-
ousness of competency assessment, rich-
ness of faculty development programmes,
and the rigour of experiential learning. In-
stitutions that treat these aspects as im-
portant academic commitments, rather than
as boxes to tick for compliance, will stand
the best chance of producing management
graduates that match India’s emerging eco-
nomic needs.

10. Discussion

10.1 Comparison with Global Practices
and Indian Feasibility

The MBA 2047 model shares broad direc-
tions with current thinking in international
business education. AACSB standards call
for curriculum innovation, experiential
learning, lifelong attitudes towards
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learning, and contributions to public life as
markers of quality (AACSB, 2025, 2026).
EQUIS places stress on international expo-
sure, ties with practice, and commitments to
ethics, responsibility, and sustainability
(EFMD Global, n.d., 2026). MBA 2047 fits
these broad currents yet maintains a focus
that is distinctly Indian. It speaks directly to
issues of institutional variety, affordability,
regional disparities, and the Viksit Bharat
2047 agenda instead of copying Western
patterns wholesale.

Feasibility looks stronger because of the ex-
isting policy environment. NEP 2020 urges
higher education to move towards holistic,
flexible, and technology-enriched models
(Ministry of Education, 2020). The Na-
tional Credit Framework, together with
UGC initiatives on blended learning and the
Academic Bank of Credits, lays down
mechanisms for credit transfer and practical
learning recognition (Ministry of Educa-
tion, 2023; University Grants Commission,
2021, n.d.). India’s large management edu-
cation system also permits phased adoption.
Institutions with greater autonomy and re-
sources—such as top-ranked business
schools—can pilot advanced elements such
as full-fledged Al-supported learning, sim-
ulation-heavy curricula, and apprenticeship
tracks. State universities and affiliated col-
leges can adopt modular changes over time.
Even incremental gains, when spread
across a system of'this size, can improve the
quality of managerial talent for the country
in a noticeable way.

10.2 Risks and Mitigation

Seven main risks shadow the path of imple-
mentation. The first concerns superficial
adoption. Institutions may introduce mod-
ern-sounding course titles while leaving
teaching methods and assessment largely
unchanged. To guard against that risk, reg-
ulators and accreditors can ask for concrete
evidence such as portfolios, industry-
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validated rubrics, and competency tracking
data.

The second risk lies in faculty readiness.
Many teachers may feel uncertain about Al
tools, analytics platforms, or new forms of
assessment. National and regional faculty
development programmes supported by
AICTE, UGC, industry associations, and
leading schools can help. These pro-
grammes need to run regularly and cover
Al, analytics, case writing, use of simula-
tions, and assessment of competencies.

The third risk arises from digital inequality
between well-resourced and resource-con-
strained institutions. If only a handful of
schools can afford advanced labs and plat-
forms, disparities will deepen. Policy re-
sponses can include shared infrastructure,
open educational resources, cloud-based
access to software, and public—private
funding for regional centres.

The fourth risk involves overdependence on
Al tools by students and staff. If learners of-
fload too much of their thinking to genera-
tive systems, their own reasoning, writing,
and problem-solving skills may weaken. In-
stitutions need policies on responsible Al
use, clear norms around disclosure of tool
support, and strong safeguards against pla-
giarism or fabricated sources. Courses on
ethical technology use can build awareness.

The fifth risk relates to thin industry in-
volvement. Without careful design, partner-
ships may remain at the level of ceremonial
events and logos. To address this issue, ac-
creditation and ranking systems can give
weight to the depth and continuity of indus-
try participation, not merely its presence.

The sixth risk lies in regulatory rigidity. If
rules for programme approval and credit
recognition do not adapt, institutions will
find it hard to introduce flexible credit
structures and modular pathways. AICTE
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and UGC guidelines must support the spirit
of NEP 2020 and the National Credit
Framework, not stand in their way.

The seventh risk concerns institutional cul-
ture. Many management schools are deeply
invested in a placement-centred identity.
They may resist moves that seem to
threaten short-term recruitment numbers.
Shifting success indicators towards career
progression, start-up creation, alumni im-
pact, and lifelong learning engagement can
slowly reshape those cultural patterns.

10.3 Overall Interpretation

The MBA 2047 model stands on a sound
conceptual base and appears practically
workable in the Indian context. It brings to-
gether flexibility, industry relevance, tech-
nology infusion, and lifelong learning.
These elements match trends in global busi-
ness education and accord with India’s
higher education reform direction. Yet suc-
cess will not follow automatically from de-
sign. Implementation demands concerted
change across several fronts—governance,
faculty skills, regulatory practice, industry
partnerships, digital infrastructure, and as-
sessment habits.

The MBA must shift from a static, course-
centred programme towards an adaptive
learning ecosystem. This shift requires seri-
ous execution, credible assessment, sus-
tained investment in faculty, and real ac-
countability. Reform driven only by
speeches or vision statements will not suf-
fice.

One large implication lies at the institu-
tional level. Business schools need to re-
think their core purpose. Institutions that
judge themselves mainly by placement sta-
tistics, exam results, and regulatory clear-
ance will struggle to form graduates who
bring analytical strength, ethical grounding,
digital ease, and entrepreneurial energy.



The goal must expand. Learning quality,
start-up creation, research output, contribu-
tion to public life, and long-term alumni
success should enter the centre of the pic-
ture.

Faculty members must model the habits
they seek to cultivate in students. They need
to keep updating their own subject
knowledge, teaching methods, and under-
standing of industry realities. Students, for
their part, must treat their studies as an op-
portunity to shape a professional identity,
not as a narrow race towards a job offer. In-
dustry, finally, must treat engagement with
education as a core investment in future tal-
ent rather than as a peripheral activity
linked only with recruitment cycles.

Within this broad set of shifts, the MBA
2047 model adds both conceptual clarity
and practical direction. It gives regulators,
institutions, teachers, employers, and stu-
dents a common language for what future-
ready management education should at-
tempt. Even partial adoption can raise the
quality of management graduates and sup-
port India’s move towards the aspirations
wrapped into Viksit Bharat 2047 (NITI
Aayog, 2026).

Key Findings

e Current MBA programmes show rigid
curricula and weak interdisciplinary
connections.

e Links between industry and academia
often remain symbolic instead of giving
rise to co-created learning.

« Artificial intelligence and data analytics
are reshaping managerial skill demands
and decision processes.

o Competency-centred, interdisciplinary,
and experiential learning approaches are
essential for graduate readiness.

« Lifelong learning ecosystems are emerg-
ing as crucial infrastructure for sustained
professional relevance.
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11. Conclusion

Management education in India has trav-
elled through notable shifts. It began with
an elite system that looked towards the pub-
lic sector and planned development in the
pre-liberalisation decades. It moved into an
expansion phase after 1991 that revolved
around market-driven demand. It then en-
tered a period from 2010 to 2020 when at-
tention to quality and digital tools in-
creased. In the years after the pandemic, it
has stepped into an Al-influenced phase.
Each turn has magnified expectations from
MBA graduates and at the same time has
exposed the limits of an education system
still anchored in conventional pedagogy,
functional silos, exam-heavy assessment,
and an institutional culture dominated by
placement concerns.

Reform now has both educational and eco-
nomic urgency. If Viksit Bharat 2047 is to
move from slogan to reality, India will need
managers who are analytically sharp, digi-
tally fluent, ethically sound, entrepreneurial
in spirit, globally aware, and committed to
learning across life. NEP 2020 offers the
policy scaffolding for such transformation
through its focus on flexibility, multidisci-
plinary learning, experiential work, tech-
nology use, and outcomes (Ministry of Ed-
ucation, 2020). Global research on the fu-
ture of work underscores the same trend.
Reports point repeatedly to analytical think-
ing, Al understanding, creativity, resili-
ence, and long-term learning orientation as
central attributes for the coming decade
(World Economic Forum, 2025). These
converging messages indicate that mild syl-
labus tinkering will not work. Management
education needs a more fundamental rede-
sign as a flexible, competency-focused, in-
dustry-connected,  technology-enriched,
and continuously renewable ecosystem.
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The MBA 2047 Integrated Adaptive Learn-
ing Model answers that call. Its four pil-
lars—flexibility, industry alignment, tech-
nology integration, and lifelong learning—
speak directly to structural weaknesses
identified across curriculum, admissions,
assessment, technology use, and career de-
velopment. These pillars support one an-
other. Curriculum updates fail when assess-
ment remains unchanged. Technology inte-
gration falls flat without faculty training.
Industry partnership loses force if projects
do not carry academic credit. Placement re-
form becomes superficial if underlying
competencies do not grow. The model
therefore treats reform as a coherent archi-
tecture rather than a bag of separate initia-
tives.

For India to establish itself as a true global
centre for management education by 2047,
change must engage multiple actors at the
same time. Regulators need to design flexi-
ble, outcome-oriented regimes that reward
learning quality. Business schools must in-
vest in faculty, digital infrastructure, re-
search environments, and entrepreneurship
support. Industry should grow into an active
partner in curriculum work, competency
definition, and experiential learning. Stu-
dents must shift from a narrow focus on de-
grees towards conscious skill building and
professional growth. When these efforts
move together, Indian management educa-
tion can build not only job-ready graduates
but leaders fit for the aspirations of Viksit
Bharat 2047.

This historical moment brings a rare oppor-
tunity. India’s demographic profile, ex-
panding digital infrastructure, energetic
start-up scene, deepening global engage-
ment, and ambitious development agenda
all point towards the same need—high-
quality managerial talent. Talent does not
fall from the sky. It grows within education
systems. Existing structures, regulations,
and institutional habits were designed for
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another era. They must now yield ground to
models that speak to current realities. If in-
stitutions commit to the MBA 2047 model
and sustain that commitment over a decade
or more, they can help close the gap be-
tween old educational forms and new eco-
nomic conditions. Reform need not mean
import of foreign patterns without question.
It can grow from India’s own policy com-
mitments, developmental ambitions, and
institutional experiences while drawing
thoughtfully on global evidence about what
shapes capable, ethical, and adaptable man-
agement professionals.

Implications: Management education re-
form in India must become systemic. The
centre of gravity needs to move from sys-
tems built around degrees towards ecosys-
tems that focus on competencies. These
ecosystems must interweave flexibility, in-
dustry connection, Al literacy, and experi-
ential learning as linked structural priorities
rather than isolated interventions.

Limitations: This study rests on conceptual
and documentary analysis. It does not re-
port primary survey data or results from sta-
tistical hypothesis testing.

Future Research: Later studies may test
and refine the MBA 2047 model through
empirical surveys, Delphi expert panels,
structural equation modelling, or compara-
tive work across business school systems in
different countries.
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