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Gendered Experiences in International Student Migration

Aruna Priya Kanukuntla!

Abstract: The world over, students cross borders to study—that crossing matters,
but the ways that it affects women differently are not adequately addressed in
rules or real-world choices. Women’s travels often face various obstacles, trials,
dangers, and achievements that are not fully understood so much as recognised.
This one chart barriers at three points: before leaving home (pressures from fami-
ly, lack of money), while abroad (safety concerns, vulnerable visas, exploitation on
the job), and once settled in (integrating into new cultures, emotional stressors,
finding work). It does so by mixing together insights from incongruent fields, in-
cluding gender analysis, migration work, college research and government sum-
maries. The debate offers an overview of what we have tried, introduces other at-
eas where support remains lean, and then proposes a plan related to infusing gen-
der awareness into every aspect of a student’s experience, from deciding to go to
returning home. Specialists recommend that figures be broken down by gender,
and there should be special help programmes set up, safe work practices put in
place, and agreements to safeguard the interests of students. It ends with detailed
steps that universities, home countries, host countries and international establish-
ments can take to make studying abroad safer and more equitable.
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Introduction

The trend for students to study abroad has
surged in the last 30 years (OECD, 2025).
One of the most common choices for young
tourists looking to live abroad is to study for a
few semesters. The countries that host them
welcome the money they bring in, their assis-
tance for elderly inhabitants and the new ideas
that come from international learning ex-
changes (Brooks & Waters, 2011). Sending
countries generally regard this mobility as a
vehicle through which knowledge and skills
can be improved via foreign education. How-
ever, when deliberations are conducted in the
media or policy debates, they tend to over-
simplify all these students and not to take into
account that those factors like sex, social
origin, race or legal history interact and com-
bine themselves favourably for very few of
them and disadvantageously for many others.
Your gender impacts your decision to study
abroad as a child. Who gets aid in moving—
and where they get it—hinges on family be-
liefs, job-based gender stereotypes and pre-
sumptions about how boys and girls “should”
behave (Mahler, 2006). The police need to
start taking better care of them and not make
them feel like they are criminals because they
are not. Some local women fret about how
they look or whether they are accepted at
home, or weigh up the safety issues when per-
ipatetic abroad. Men often can feel the pres-
sure of future earning potential or worldwide
work driving their adoptions in education and
further afield. Risks associated with gender
come up across several domains on the move.
Women students typically grapple with larger
concerns about safety, unwanted advances,
rigid, outdated norms, in addition to family
errands at home. As they do not spend their
time caring for juvenile relatives, or have few-
er opportunities to secure legal work, many
end up taking unstable, pootly paid gigs—and
thus are easier targets of mistreatment (Has-
tings et al., 2021). Men, on the flip side, may
struggle with other pressures—such as pres-
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sure to send money home or fit in socially a
certain way—that burden their mental health
and school performance, too.

Job- and visa-related laws shape male and fe-
male strategies for rationalising the world.
Good things happen when student visas per-
mit profuse admittance to remunerated work,
but there are bad things too: students earn
money and acquire skills, but unscrupulous
companies can play their visa card against
them (Piper, 2015). Guidelines that keep rela-
tions from combining have the utmost impact
on women, especially those who are raising
children or subsidiary kinsfolks who aren’t
prepared to be in long-distance relationships.
On the other hand, if partners are permitted
to work legally, it removes gender-role-related
burden, though sometimes only legalises in-
voluntary spousal effort.

How things feel in place matters, on campus
or in the community. Support from schools,
such as counselling and reporting lines for
exploitation, as well as culturally sensitive as-
sistance, is effective at reducing chauvinist
viciousness (Gilmartin & Litchfield, 2020). But
many universites do not have gender-
informed training or voluntarily available sup-
port for Trans, non-binary and immigrant
women who experience collective encounters.
Postmigration consequences tend to differ by
sex. Research indicates that gender-bias dis-
criminatory hiring has an important effect on
job transitions, credential recognition and
place of residence for many people (Anastasi-
adou et al., 2024).

Beyond fielding decisions involving personal
issues that may affect forthcoming opportuni-
ties for starting families, women with degrees
can face invisible barriers in the workplace or
have their credentials discounted. Certain
members of any society are raised in one way;
others become more precarious, especially
once local support systems are feeble.



Telangana Jonrnal of Higher Education (IJHE) | Vol. 1, No. 2 (July-December 2025) | ISSN: 3108-0693

https:/ /tgche.ac.in/ telangana-journal-of-higher-education-tjhe /

And events in the world, such as diseases,
pandemics, political conflicts, and sudden al-
terations of leadership, expose irregular gen-
der threats. Then, when the coronavirus hit,
and borders were sealed, flights ceased, and
schools went online, it put additional pressure
on students who had to take care of family
members (often women and girls), on those in
precarious professions or without suitable ac-
cess to the internet (OECD, 2021). Responses
that ignore these dissimilarities often only
make existing inequalities worse. Amid these
concerns, more people, including scholars,
certain groups, and international organisa-
tions, are beginning to understand how crucial
it is for schools to offer student travel plans
that meet gender criteria. But, at best, there
are some efforts to try to add gender topics to
rules, supervision, and on-campus customs
and traditions. This article will emphasise the
dearth by bringing together existing research,
highlighting that countless complications per-
sist, and offering feasible concepts that gov-
ernments and schools can put into practice.

Literature Review

Social patterns constructed on gender affect
who can study abroad before leaving their
families. While families are important, girls do
not have as much freedom as boys often due
to worries about safety or how it will impact
their chances at marriage. Financial issues also
matter, but they are worse when parents only
give money for one child and prefer boys be-
cause they think boys have a greater future
(Christou & Kofman, 2022). Interviews in
South Asia and some parts of North Africa
have shown these trends before, but there is
still not enough broad data that breaks these
down by gender, income, or field of training.
Educational paths tied to gender often influ-
ence the choice of subjects.

Gitls tend to prefer different fields than boys
because of individual customs, affecting their
job prospects later on. Girls from various
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countries are more likely to sign up for health
and teaching programmes, while boys prefer
STEM programmes. These differences also
determine who gets decent employment after
school and who ends up in unstable profes-
sions (UNESCO, 2019). Research shows that
what people think and see about a profession
affects pupils in some way or another, but a
closer look at the time span from when peo-
ple can choose courses from other countries
to the long-lasting sex-based gaps is still desir-
able. A paramount concern when women ar-
rive at university? Safety, besides immoral be-
haviour. Right after entering, many will see
threats like harassment or assault intimidation.
At certain institutions, research shows differ-
ences in what men and women reveal about
how to report abuse are not equal.

Some examples display worthy effects from
activities similar to safer transportation or
making the public aware of how to step in the
situation, but strong evidence on whether this
work universally is hard to find (Gilmar-
tin & Litchfield, 2020). Employment, unsafe
visa norms, and being used by employers in
the workplace. When the student visa periods
do not match up with how much employers
are willing to pay for cheap labour, it leads to
danger. If weekly hours are limited, students
might do off-record work, which can get them
into insecure circumstances. When men and
women work in light-duty roles like babysit-
ters and cleaners, women get worse treatment.

Similar data can be found in studies of foreign
maids, but not much actual information is
given about students working part-time by
gender. Equality in reproductive care, mental
health, and health is often overlooked. College
help lines don’t always meet a person’s gen-
dered needs, like help during pregnancy, sup-
port for sexual health, or culturally-
appropriate counselling. Many women from
other dwellings are too scared to get help as
they think it will hurt their visa, or because
they don’t want someone to recognise them.
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Past studies display this is factual, but we
don’t know what other nations do for the fe-
male students with specific health require-
ments. To look at how gender, race, and class
all play a share is called intersectionality (Mah-
ler, 20006).

A person’s experience is never alone about
gender. When talking about school girls, other
things like their ethnicity, caste, faith, or im-
migrant position all play a role. For example,
students who have slight financial support and
appear different from most students often get
treated unfairly in several ways. While there
are more and more appeals to use intersec-
tional methods, there is not practically enough
authentic work being done with these multi-
layered approaches (Christou & Kofman,
2022). How colleges handle rules varies; some
schools have things like distinctive safety of-
ficers, gender support centres, and welcome
sessions, but others are falling behind. But
many schools still do not have decent meth-
ods to deliberate about the necessity to stay in
a place or if a student desires a visa.

There hasn’t been much attention paid to how
different countries apply these laws; experts
need reliable data on which policies actually
reduce gender-related risks (Myers & Griffin,
2018). Globally, student performance is influ-
enced by agreements between home and host
nations, such as those relating to recognised
degrees, transferable visas, or basic caution
guarantees. But these technologies barely em-
phasise gender. Even though international
organisations are starting to address student
mobility in more common migration discus-
sions, gender integration into two-way educa-
tion or employment agreements is still rare.
Dating, starting a family, or taking care of a
loved one. Laws governing family travel and
visa access have a distinctive impact on female
students. If dependent visas are banned,
women who care for others might decide not
to go to school overseas. On the other hand,
when partners—generally women—are ac-
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cepted, they are often denied admittance to
legal efforts and made to depend on their
spouse. There is conflicting research on how
family structures and policies affect the adop-
tions made by young women. There are nota-
ble gender disparities in post-graduation em-
ployment and migration overseas. The majori-
ty of after-school employment options, which
are also permanent, are determined by hiring
decisions, national regulations, and academic
performance. Gender-segregated offices often
prevent women from pursuing accomplished
occupations, which has a detrimental effect on
their ventures to get married later in life.

More thorough examinations of labour migra-
tion with an emphasis on women are desira-
ble, according to previous research that tracks
past students over time. How has policy pro-
gressed thus far? While most of the evidence
is founded on a limited number of cases,
some programmes, like safe shelters, allow-
ances for women, gender-neutral training, or
relaxed ways to report problems, appear to be
effective (UNESCO, 2019). We should also
track consequences by gender, following the
recommendations of major intergovernmental
organisations. But as of right now, there isn’t
any trustworthy testing to ascertain whether
these advancements work everywhere. In-
struments, observing people carefully, and the
effects on different genders. The everyday
lives of students are impacted by online re-
sources like job connecting pages, college
tracking tools, and visa websites. Even though
technology (like immediate warning systems)
can help keep people safe, being watched all
the time can feel intrusive, especially to wom-
en who were upstretched in strict environ-
ments. Examining how these technological
solutions influence men and women different-
ly is just the beginning; careful thought about
what is accurate and wrong is necessary
(Zimmerman et al., 2011).



Telangana Jonrnal of Higher Education (IJHE) | Vol. 1, No. 2 (July-December 2025) | ISSN: 3108-0693

https:/ /tgche.ac.in/ telangana-journal-of-higher-education-tjhe /

Research gap and the primary issues

e A lack of gender-specific long-term data
that follow international students from be-
fore they leave to after they graduate;

e A lack of studies that look at the relation-
ship between race and class, sexual orienta-
tion, or disability;

e No comparison between the top regions
with outbound and inbound student mo-
bility, and

e Almost no comprehensive assessments of
educational programmes or policies meant
to help.

These gaps must be filled in order for deci-
sions to be evidence-based and to take gender
demands into consideration. Prioritising gen-
der in national education and migration poli-
cies. Countries functioning as origin or host
states for students include gender awareness
in their international education strategies
(OECD, 2019). This means integrating more
equitable tracking tools into the review proce-
dure and looking at how funding opportuni-
ties, hiring practices, and entry requirements
affect male, female, and non-binary learners
differently. Gathering and disseminating facts
specific to gender. Officials and organisations
are required to monitor routine, anonymous
data by sex at every stage of the educational
process, including sign-ups, registrations,
grants, campus concerns, jobs, and after-
graduation results. These records must com-
prehend overlapping characteristics (e.g., na-
tional background, ethnicity, and disabilities)
for corrections to be effective. a visa policy
that decreases gender disparities. Changes to
the guidelines could lead to more convenient
schedules for students, strong safeguards
against disruptive supervisors, and a way to
express concerns without endangering one’s
job. More significant imbalances could be
avoided by enforcing marriage-related re-
quirements, such as permitting spouses to
work or access provision schemes.
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Before departing, give gender-specific instruc-
tions and directions. Instead of depending
entirely on organisations or grants to track
these programmes, include workshops on
suitable subjects like knowing your legal
rights, staying safe overseas, and establishing
connections with support systems in the new
country. In order to address social concerns
that often bound women’s opportunities
more than men’s, family members should also
attend these briefings, if suitable. Scholarships
emphasising gender impartiality may use con-
ditions to address unequal numbers, such as
funds for women in male-dominated fields,
like science or technology, stipends for stu-
dents with children studying away from home,
or immediate financial provision during peri-
ods of gender struggles. When paired with
other forms of support, like counselling or
mentorship, these financial tactics work bet-
ter. Schools must have clear, culturally sensi-
tive channels for reporting abuse or injuries,
tracked by trained staff who understand the
risks faced by immigrants. Private legal aid
and counselling in multiple languages ought to
be accessible through methods that don’t im-
mediately notify edge guards.

Options for safe housing and transport
within campus settings

Although authorised rental options exist,
schools may work with city offices or local
transport services to make certain that travel
is reliable and safe (Gilmar-
tin & Litchfield, 2020). When safety reviews
are carried out with attention to gender, con-
versations with international students help
locate danger zones and reduce risks.

To keep track of where students work—
hotels, shops, or cleaning roles—college over-
sight bodies have teamed up with labour in-
spectors across host countries. Systems for
discreetly reporting abuse or withheld pay
must remain separate from immigration con-
trols (Piper, 2015). Collaboration that cuts
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across services joins together programmes for
both emotional and sexual health. Support
must be confidential, easy to access, and
shaped around the daily realities of interna-
tional students. Schools that cooperate with
nearby health facilities can arrange culturally
aware treatment in secure surroundings for
students recovering from hardship.

Gender expectations are handled through di-
rect discussion between nations. Countries
involved can form strong agreements to de-
fend student rights—by recognising each oth-
er’s qualifications and writing gender-sensitive
clauses into their institutions (Christou &
Kofman, 2022). They may also agree to share
information to observe how policy shifts af-
fect women in distinct ways.

Supervising agents involved in student
employment

Many students face middlemen who demand
extra payments or pressure them to make un-
wise choices. TFairness can be protected
through regulation—by using authorisations,
honest information standards, and effective
reporting (Brooks & Waters, 2011).
Some agents spread false claims about job
safety or conditions to mislead women.

routes

Backing education bodies that create an
atmosphere of inclusion for all genders

Introducing courses on gender concerns,
forming student-led associations, and linking
newer female students with established gradu-
ates are examples of actions that strengthen
connections while reducing everyday inequali-
ty (UNESCO, 2019). These measures will col-
lapse quickly if senior administrators fail to
enforce them in real terms.

Building upon success requires persistence.
To uncover methods that lessen harm linked
to gender, policies and programmes must un-
dergo steady and trustworthy checks. This can
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happen through a mixture of grounded prac-
tice and random inspections, wherever suita-
ble. Funding bodies should support research
on international education and the study of its
wider effects (OECD, 2022).

Suggestions

1. Create a practical handbook to pro-
mote gender safety

One suggestion is to create a practical hand-
book to promote gender safety for interna-
tional students. Organisations like the OECD,
IOM, or UNESCO could put together a brief
guide for schools and national authorities
(OECD, 2019). This guide could comprise
examples of welcome programme material,
forms for collecting gender-specific infor-
mation, clear instructions for addressing gen-
der-related issues, and ready-to-use visa lan-
guage. This gentle initiative would help ensure
that basic protections are in place across
boundaries.

2. Create focused support programmes
for urgent needs

When crises break out, governments and edu-
cation bodies must form reliable networks to
protect those at risk—especially women and
others exposed to gender-based harm (UN-
HCR, 2020). These networks should arrange
safe lodging, legal advice, return travel where
needed, and immediate help for mental health
concerns. Quick payment systems matter, and
the rules that decide who qualifies must be
written in plain terms.

3. Oversee external reviews of recruit-
ment practices

University authorities must design fair and
transparent systems to approve and assess
recruiting agents (Nikula &Kivisto, 2019).
Each system should set out simple and direct
ways to report wrongdoing, together with
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firm penalties for breaches of trust. Lists of
approved recruiters made public—alongside
honest reports from former students—
provide an extra layer of safety for those who
face greater risk, particularly women, while
uncovering dishonest behaviour.

4. Strengthen research teams concerned
with long-term and layered studies

Universities and funding agencies should sup-
port study groups that follow international
students through different periods of life ra-
ther than treating each stage separately (Jones
& Johnson, 2022). Giving full attention to
how identities overlap leads to deeper insight
into the results and fairer interpretation. Se-
cure data sources and uniform research meth-
ods make comparisons possible and build a
clearer grasp of how gender shapes human
experience across time.

Conclusion

Moving abroad offers many advantages for
international students, but not everyone bene-
fits similarly, especially regarding gender.
Women and other non-male people face spe-
cific challenges before leaving home, encoun-
ter various risks while studying abroad, and
experience biases that make it harder to settle
down or advance in their profession.

Understanding these differences marks the
first step toward fairer systems of global learn-
ing (Raghuram & Sondhi, 2021). Rules and
school measures have remained uneven. Some
countries and their schools have acted deci-
sively, yet many safeguards appear scattered
and are seldom checked for how well they
work. Employment chances depend on visa
rules, while local job markets shape who gets
hired and who does not. The nature of the
school setting also matters, for it influences
achievement in many ways.
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Universities must act within their own spheres
while international bodies press from outside
for reform. Progress calls for cooperation be-
tween the nations that send students abroad
and the ones that receive them. Sound infot-
mation is essential—data that reveals what
truly helps and who gains, with figures sepa-
rated by gender, race, and class, then followed
through time (OECD, 2019). Genuine protec-
tion also matters. Rules must cover safe hous-
ing, rights at work, and straightforward ways
to report abuse, together with accessible sup-
port for physical and mental health that con-
nects with the daily reality of migrant stu-
dents.

Lasting improvement also depends on
changed habits of thought. Stereotypes that
restrict women’s movement must be chal-
lenged, and institutions must open doors to
students of every gender (Christou & Kof-
man, 2022). Fairness must guide decisions on
employment and financial aid. These shifts in
outlook can move alongside new laws and
create a culture that holds equality at its core.

If international education is to truly transform
lives, gender awareness should be integrated
into every aspect of studying abroad—ifrom
outreach and admissions to university opera-
tions and job transitions after graduation
(UNESCO, 2019). Regardless of identity, co-
ordinated actions based on real data can re-
duce risks, open doors, and make cross-
border learning a more fulfilling and reward-
ing experience.
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